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The purpose of the article is to cover the highlights of multicultural education in
Canada, analyse its connection with cultural diversity, multiculturalism and education. The
methodology of the survey is based on such methods as study, analysis and generalization
which helped to examine the nature of multiculturalism and multicultural education in
Canada, and analytical methods that were used to analyze scientific papers in education,
culture, art, and history.

The scientific novelty of the work lies in the justification of multicultural background
and educational process in contemporary Canadian society and analysis of a multi-factor
paradigm of the multicultural school environment.

It is found out that multiculturalism promotes racial and ethnic harmony and cross-
cultural understanding, the goal of which is not the division, but the preservation of unity,
and encourages all Canadians to integrate into their society and take an active part in its
social, cultural, economic and political affairs. Conclusions. It is shown how Canadian
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education destroys the narrative that people from different cultures cannot live alongside
each other in peace and prosperity. Multicultural education tries to create an aware citizen
with a global view of life, one who will promote an appreciation for cultural diversity, social
equality, racial harmony, and national cohesiveness. It also assumes that the ways in which
students learn and think are deeply influenced by their cultural identity and heritage.

It is proved that multicultural education will be more successful if it is based on
principles of multiculturalism, multicultural awareness and the fundamental skills needed
for living in a multicultural world.

Keywords: multiculturalism; ethnic and cultural groups; multicultural education;
Canada; multicultural awareness; Canadian identity

Introduction

In today’s world, multicultural education is an indispensable part of the
non-monoethnic, civilizational and cultural communities. In terms of modern
civilizations fate of individual nations can evolve in two directions. The first
option assumes that the major ethnic groups destroy cultural identity and ed-
ucation of small ethnic groups. The second one provides for a constructive in-
ter-ethnic dialogue, which plays an important role in training and education.
Multicultural education is an approach to teaching and learning that is based
on democratic values that affirm cultural pluralism within culturally diverse
societies in an interdependent world.

Main issues of multiculturalism and multicultural education are thorough-
ly investigated in the works of leading scholars. Bennett (2003) defined multi-
culturalism as “local cultures finding themselves within cultural values without
being assimilated”. J. Banks and C. Banks (2010) states that multiculturalism is
composed of the dimensions of content integration, knowledge construction,
prejudice reduction, equity pedagogy, and empowering school culture and social
structure. According to Ameny-Dixon (2004), multicultural education increases
productivity, overcomes the prejudice, develops interpersonal communication,
creating cultural awareness, and prevents social conflicts. Keith, A. McLeod (1996)
considers multicultural education as an updated form of humanistic education
which can help develop and encourage positive attitudes, open-mindedness, and
respect toward language in all spheres. Nieto & Bode (2008) defines this concept
as a process of comprehensive school reform and basic education for all students.
It challenges and rejects racism and other forms of discrimination in schools and
society and accepts and affirms the diversity (ethnic, racial, linguistic, religious,
economic, and gender, among others) that students, their communities, and
teachers reflect. Gay (2003) provides very perspective accounts of how to become
a multicultural teacher — only through the examination of the voices of multicul-
tural educators and highlights the significance of personal self-reflection, narra-
tives, storied research in developing a multicultural approach, since “who we are
as people determines the personality of our teaching”. Canatan (2009) states the
concept of “multiculturalism” may cause the concept of “multiculturalist” to arise.

As indicated by Byram, Gribkova and Starkey (2002), intercultural com-
petence has been defined as the ability to ensure a shared understanding by
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people of different social identities, and their ability to interact with people
as complex human beings with multiple identities and their own individuality.

Despite the fact that both domestic and foreign scientists have done re-
search on multiculturalism, the main aspects of Canada’s multicultural educa-
tion still remain insufficiently studied in the works of domestic scholars.

While it is indeed necessary that Canadian, American, Irish, and others
yearning for authenticity engage with the reality of hybridity, it is useful to
return to Nash’s earlier mention of Paul Gilroy, who she says avoids “dispos-
ing of ideas of shared points of departure and shared forms of experience in
favour of absolutely indeterminate identities” (Nash, 2002). Pursuing all kinds
of genealogical and genetic knowledge but stridently rejecting, as Nash does,
the use of that knowledge to romanticize ethnic purity or to make claims for
political and cultural entitlement may be the only way forward. Nash’s rigorous
examination of the political, cultural, and material effects of Irish genealogy
and genetics, and the numerous examples she provides of ordinary Americans,
Canadians, and Northern Irish who are using genealogy to transform outmoded
ideas of a “pure points of ancestral origin and an essential. Irishness transmit-
ted via descent” (Nash, 2002) are cause for optimism. Mark Choate makes an
important contribution to the scholarship of Italian emigration by examining
how the newly unified Italian state struggled to cope with the loss of 13 million
people between 1880 and 1915. In Emigrant Nation, Choate (2008) argues that
emigration was turned into a positive concept. The key goal of this new out-
look on emigration was to bind emigrants and their children to la madrepatria
through language, culture, and economic ties. A concomitant policy was also
developed to use emigration as a means of justifying colonialism. An important
element in maintaining transnational ties with the homeland was constructing
identity among Canadians abroad, something of a challenge, given the widely
shared belief among the ruling classes that the country was critically lacking in
popular patriotism and that Canadians traditionally identified more with their
region than state. Led by parliamentary liberals, the Canadians adopted a broad
mandate to build up Canadians abroad with strong ties to the homeland. To
accomplish this, the Canadian state intervened for the well-being of emigrants
overseas. Choate (2008) explains that “emigrants would be united through cul-
ture, religion, and economics, not as fugitives, but heroes, not in a diaspora or
scattering, but in a consciously created, global community of people under the
umbrella of the Canadian state”. Thus, cultural belonging through Canadian
identity became the guiding principle of the concept of a Greater Canada for
Canadian emigrants.

The research is up to date because a variety of ethno-cultural groups have
existed throughout the history of Canada and enriched it as a cultural mosaic:
ethnic identities in Canada. Although Canada is physically the second largest
country in the world, with an area of nearly ten million square kilometres, it has
the 36" largest population density. Canada consists of ten provinces: Newfound-
land, Prince Edward Island, Nova Scotia, New Brunswick, Québec, Ontario, Man-
itoba, Saskatchewan, Alberta, British Columbia and three territories (Northwest
Territories, Yukon, and Nunavut). Ethnically, Canada is one of the most varied
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countries in the world, representing all the colours of a rainbow comprised of:
28% Anglo people, 23 % French origin-people, 15 % other European country
people, 2 % indigenous, and 32 % of Canada’s population is of Asian, African
and Arab origin. Consequently, Toronto, after the last Great War, emerged as
a major target for immigrants destined for North America, first from Europe and
later from Asia and the Caribbean. In the massive movement which transformed
Toronto from a modest Canadian city to a multi-ethnic metropolis, Italians
were the first to break the British Protestant mould in which the city had his-
torically been cast. From an ethnic community of almost 18,000 in 1941, Ital-
ians increased it to about 40,000 in the 1990s, or 10 per cent of the Toronto area
population. Not surprisingly, this mass movement has attracted the attention
of immigration and ethnic studies scholars, and especially social historians and
sociologists.

The education systems in Canada are diversified and reflect the social be-
lief in the importance of education. The federal government supports programs
such as bilingualism and multiculturalism, and also plays an important role
in constitutional reforms affecting education. Although the federal govern-
ment still keeps under its control the Native education, this responsibility is
increasingly transferred to group parliaments (Ghosh & Abdi, 2004). In 1963,
the Québec government formed the Ministry of Education instead of using the
“narrow-minded education system” otherwise available (Breton-Carbonneau,
2010). Education separated from the church formally, by the establishment of
the Secular Ministry of Education in 1964. Separate Catholic and Protestant
school systems insisted on maintaining their existence, but in 1988 school
boards were separated as English or French linguistically (Breton-Carbonneau,
2010). In 1965, a group of mothers from the Anglophone regions, who lived in
a suburb of Montreal, convinced school management that children could learn
a second language faster and more effectively in the learning environment with
the use of the French language, and this was the beginning of ‘French immer-
sion’ programs, which are popular all over the country now. At present, various
versions of this program have been a part of education in public schools all over
the country (Burnaby, 2008). Multiculturalism generally means the acceptance
of different migrant and minority communities, other than the majority of the
population, with their language, culture, social behaviour and often their own
communities and social structures (Castles & Davidson, 2000). Canada is the
first country in the world to adopt multiculturalism and the relevant federal
law still continues today (Aydin & Kaya, 2013). With this policy, the British
and French, as well as many ethnic and cultural groups which existed in Cana-
da, recognized and promoted a vision based on race, national or ethnic origin,
colour, religion values and was based on mutual equality and respect. However,
the status of the multiculturalism policy was confirmed by Canada’s two official
languages and the rights of native people (Kymlicka, 2008). In multicultural ed-
ucation programs, some programs took place as ethnic studies, as comparative
religion and other cultural activities, and as heritage language programs. As
aresult, a variety of educational programs have been created to meet the needs
of the whole country. Thus, all the ethnic groups living in Canada have a system
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where they can receive education according to their needs and abilities (Aydin
& Kaya, 2013).

Purpose of the article

The purpose of the article is to cover the highlights of multicultural edu-
cation in Canada, the first country of the formal multiculturalism policy and
analyze its connection with cultural diversity, multiculturalism and educa-
tion.

The methodology of the survey is based on such methods as study, analy-
sis and generalization which helped to examine the nature of multiculturalism
and multicultural education in Canada, and analytical methods that were used
to analyze scientific papers in education, culture, art, and history.

Main research material

How does multiculturalism affect Canada? Acceptance gives Canadians
a feeling of security and self-confidence, making them more open to, and ac-
cepting of, diverse cultures. The Canadian experience has shown that multicul-
turalism encourages racial and ethnic harmony and cross-cultural understand-
ing. Mutual respect helps develop common attitudes.

Why is Canada so multicultural?

Multiculturalism exists when people accept and encourage many cultures
to thrive in a society. Canada officially became a multicultural society in 1971
when the government began to recognize the value and dignity of Canadians of
all races and ethnic groups, all languages and all religions.

Multiculturalism became official Canadian policy under the government
of the late Pierre Elliot Trudeau (current President Justin Trudeau’s father) in
1971. In doing so, Canada was the first country in the world to adopt multicul-
turalism as official policy.

What “multiculturalism” means in the Canadian context is that:

Multiculturalism fosters a society, and a Canadian identity, in which people
and groups of all cultures are accepted. Multiculturalism promotes human and
group relationships in which ethnic, racial, religious, and linguistic similarities
and differences are valued and respected. The principles or tenets that are in-
herent in multiculturalism are:

— Equality of status of all cultural and ethnic groups within the framework
of official bilingual country.

— The freedom of all individuals and groups to the retention and develop-
ment of their cultures as part of the Canadian identity.

— Equality of access by all individuals and groups to employment and pro-
motion, services, and support.

— A commitment to share our cultures within the mainstream of Canadi-
an society.

— An undertaking to participate in Canadian citizenship and the demo-
cratic process in terms of both rights and responsibilities.

152



THEORY AND HISTORY OF CULTURE
ISSN 2410-1915 (Print) « Culture and Arts in the Modern World. Issue 21 « ISSN 2616-423X (Online)

— A belief that individuals have the freedom to choose the particular cul-
tural attributes they prefer within the framework of our democratic principles.

— Respect for and observance of human rights and civil liberties are exem-
plified in the Canadian Charter of Rights and Freedoms, the common law, and
human rights codes.

Multiculturalism includes all Canadians and is for all Canadians. The above
statement has helped to clarify the inclusive and comprehensive, yet dynamic,
nature of multiculturalism in Canada. The meanings and implications of these
views and policy emphases in education have resulted in a variety of respons-
es. In Canada, each province has jurisdiction over its own school system. In all
provinces, the governments have hesitated to mandate multicultural education
through overall policy statements. There have been general, sometimes vague,
commitments but very little that we could classify as a provincial multicultural
education policy. The provinces have been cautious in dealing with the extreme
demands of this issue.

First, however, the meaning of multiculturalism needs to be examined. Do-
ing so will provide the framework for understanding how the text is organised
and why the readings, which constitute it, are included. The word multicul-
turalism is actually used in two senses. In the first, it simply refers to the fact
that human existence is inherently and universally multicultural, even though
throughout history, mankind has resisted recognizing it. This resistance prob-
ably stems from the survival imperative of the ethnocentric impulse; submerg-
ing oneself in similarities has been seen as a surer road to survival than trying
to cope with differences. Multiculturalism can also be seen as a set of princi-
ples, a “multicultural perspective” by which people act within the context of
a multicultural society. These principles can be defined and learned. But the key
to multiculturalism is awareness. Since the ethnocentric impulse is buried deep
and is entwined with the unconscious in culturally determined behaviours and
patterns of thinking, most people have powerful built-in barriers to accepting
society as multicultural. Thus, before one can learn the appropriate behaviours
for multicultural living, one must become aware of one’s own ethnocentric con-
ditioning and accept the fact that society is indeed multicultural.

This article offers an approach within the framework of formal education
for developing, in teachers and students both, multicultural awareness and the
fundamental skills needed for living in a multicultural world. This approach is
what we and others call multicultural education.

Multiculturalism, as a state policy, is plainly becoming a total education; it
is taking on the aspects of the modern philosophy of man. It is indeed pointing
to the ideal man, to the classical virperfectus, to the perfect Court Lady (“Donna
di Palazzo”), and to the Renaissance universal man. The goal of multicultural
education is definitely that of creating an aware citizen with a global view of
life, one who will believe in and promote an appreciation for cultural diversity,
social equality, racial harmony and national cohesiveness, which are basic to
a truly free and democratic society.

It is also quite clear that this philosophy and education program coincides
almost totally with the program once designed by the classical Studiahuman-
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itatis (literally, the studies of humanity, or liberal arts). It coincides with the
humanistic cultural ideal, which was abandoned as an educational goal in the
last few centuries and especially in the last few decades.

Multiculturalism as a philosophical movement helped analyze a multi-
factor paradigm of the reformed school environment that assumes that the
gender, ethnic, racial, and cultural diversity of a pluralistic society should be
reflected in all of its institutionalized structures but especially in educational
institutions, including the staff, democratic attitudes, norms and values, cur-
riculum, teaching materials and student body (Figure 1).

Multiculturalism as an Education Philosophy

|

The school staff has democratic
attitudes and values (non-racist)

Language pluralism and diversity
are fostered in the school

|

The school has norms and values
that reflect and legitimize ethnic
and cultural diversity

Teaching and motivational styles
are used that are effective with
students from different social-class,
racial and ethnic groups

Assessment and testing procedures
promote social class and ethnic
equality

Students from different ethnic,
cultural and social-class groups
experience equal status
within the school

The curriculum and teaching
materials present diverse ethnic
and cultural perspectives on
concepts, issues and problems

Teachers and students acquire
the skills and perspectives needed
to recognize various forms of racism
and to take actions to eliminate them

THE MULTICULTURAL

SCHOOL ENVIROMENT

Figure 1. A reformed school environment based on a multi-factor paradigm
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Instead, cultural identity is often based on traits and values learned as part
of our ethnic origin, religion, gender, age, socioeconomic level, primary lan-
guage, geographical region, place of residence (e.g., rural or urban), and cul-
tural patterns shared with others who identify themselves as members of that
particular group. For example, sub-societies within the United States share
cultural elements, institutions, and patterns not common to the larger U.S. so-
ciety. Traditionally these groups have been called sub-societies or subcultures
by sociologists and anthropologists because they exist within the context
of a larger society and share political and social institutions as well as some
of the traits and values of the macro-culture. These cultural groups are also
called macro-cultures to indicate that they have distinctive cultural patterns
while sharing some cultural patterns with members in the U.S. macro-culture.
People who belong to the same micro-cultures often share traits and values
that bind them together as a group. Although numerous micro-cultures exist
within most nations, the United States is exceptionally rich in the many dis-
tinct cultural groups that make up its population. W. Goodenough (1976) de-
fines multiculturalism as the normal human experience. Since all Americans
participate in more than one culture group or micro-culture, most people have
already become proficient in multiple systems of perceiving, evaluating, believ-
ing, and acting according to the patterns of the various micro-cultures in which
they participate. Individuals with competencies in several micro-cultures de-
velop a fuller appreciation of the range of cultural competencies available to all
individuals. Individuals who have competencies, and can operate successfully
in two or more different cultures are bicultural or multicultural and are often
multilingual as well. One’s identity is more flexible, autonomous, and stable to
the degree that one recognizes one’s self as a member of various different sub-
communities simultaneously.

Conclusions

Thus, the Canadian experience has shown that multiculturalism encour-
ages racial and ethnic harmony and cross-cultural understanding. The goal
of multiculturalism in Canada today is not the division, but preservation of
unity. It is proved that through multiculturalism, Canada recognizes the po-
tential of all Canadians, encouraging them to integrate into their society
and take an active part in its social, cultural, economic and political affairs.
Multiculturalism promotes human and group relationships in which ethnic,
racial, religious, and linguistic similarities and differences are valued and re-
spected. It also assumes that the ways in which students learn and think are
deeply influenced by their cultural identity and heritage, and that to teach
culturally diverse students effectively requires educational approaches that
value and recognize their cultural backgrounds. The main conclusion that
can be drawn is that multicultural education will be more successful if it
is based on principles of multiculturalism, multicultural awareness and the
fundamental skills needed for living in a multicultural world. In this way,
multicultural education aims to improve the learning and success of all stu-
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dents, particularly students from cultural groups that have been historical-
ly underrepresented or that suffer from lower educational achievement and
attainment. As a result, teachers and students should acquire the skills and
perspectives needed to recognize various forms of racism and to take actions
to eliminate them.

Comparative analysis of Canadian and Ukrainian multicultural education
is another important issue for further investigation. It will help to reveal key
differences between multicultural education in Canada and Ukraine based on
the example of ethnic minority groups.
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Meta craTTi — JOOCTIOUTM OCHOBHI acleKTM MYJIbTUKYJIbTYpHOI ocBiTM KanHamu,
MpoaHali3yBaTu ii 3B’SI30K i3 KyJIbTYPHMM DpO3MAiTTSIM, MYJAbTUKYIbTYPAIi3MOM Ta
ocBiTo0. MeTopmonorisi AOCTIIKeHHST 0a3yeTbCs HA TaKUX METOMAAX, SIK BUBUYEHHS,
aHa/li3 Ta y3arajJbHEHHS, SIKi JO3BOMWIM DO3ISIHYTU HPUPOLY MYIbTUKYJIbBTYPali3My
71 MyJIbTUKYIBTYPHOI OCBiTM B KaHali Ta aHATITUYHNMX METOAAX, SIKi BUKOPMUCTOBYBAIMUCH JJIsT
aHaJIi3y HayKOBUX Ipallb 3 MUTaHb OCBiTH, KyJbTYPU, MUCTELITBA Ta icTopii. HaykoBa HOBM3HA
po6OTH TONSITae B OOIPYHTYBAHHI 3B’I3KYy MY/IBTUKYJIBTYPHUX ITePEeIyMOB Ta HABUATbHOTO
MpOIIeCy V Cy4aCHOMY KaHaJCbKOMY CYCITiJIbCTBi, aHasi3i 6araTogaKTOpHOI mapagurMu
MYJIbTUKYJABTYPHOTO OCBITHBOTO Ce€pefoBMUINA. 3’SICOBAHO, IO MYJIbTUKYIbTYpalIi3m
CIIpUSIE PacoBili Ta eTHiIUHili rapMoOHii Ta MIKKYJIbTYPHOMY PO3YMiHHIO, METOH) SIKOTO
€ He TIO[IiJ, a 30epeskeHHsT €JHOCTI Ta KU1 CITIOHYKAE yCiX KAHAJIiB iHTErpyBaTUCS Y CBOE
CYCIiJIBCTBO i 6paTy aKTUBHY yYaCTh Y FI0TO COI[iaTbHOMY, KY/IbTYPHOMY, EKOHOMIYHOMY Ta
MOMITUYHOMY PO3BUTKY. BMCHOBKMU. Y [OCTiIKeHHI MOKa3aHO, SIK ocBiTa KaHagu pyiiHye
CTEpPeOTUIIN TPO Te, U0 JIOAM PiSHUX KYJbTYD HE MOXYTb XUTU B MUPi Ta MPOLBiTaHHI.
MynbTUKY/IBTYPHA OCBiTa HaMarae€TbhCsl CTBOPUTHM CBiZOMOTO TpOMaJsIHMHA, SIKUI BipUThb
i BU3HA€e Ky/IbTypHe Pi3HOMAaHITTS, COIliaJbHYy PiBHICTb, PACOBY FapMOHIiI0 Ta HAlliOHAJIbHY
3TyPTOBAHICTh. BOHA TaKOX [T03BOJISIE TIPUITYCTUTH, IO CIIOCOOM HABYAHHS TAa MUCIEHHS
CTYIEHTiB 3HaXOISThCS ITiJT IIMOOKMM BIUIMBOM iX KYJIbTYPHOI iI€HTUYHOCTI Ta CIIaAIIVHA.
IoBemeHO, 1O MYJIBTUKYJIbTYPHA OCBiTa Oyme OLIbII YCIINIHOI, SKIIO BOHA Oyme
IPYHTYBaTUCSI Ha TMPUHIUIIAX MYJAbTUKYIbTYPalIi3My, MYJIbTUKYJIBTYPHOTO YCBiZOMIEHHS
Ta QyHIaMEeHTATbHUX HaBUUKAX, HEOOXiTHUX AJISI JKUTTS Y MYJTbTUKYIBTYPHOMY CBiTi.

Kntouosi cnosa: MynbTUKYIbTYpali3M; eTHIUHI Ta KyJbTypHI TPYIN; MYJAbTUKYIbTYPHA
ocBiTa; Kananma, My/bTUKYIBbTYpHA 00i3HAHICTh; KAHAZCHKA iIEHTUYHICTD.
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OCHOBHBIE ACITEKTHI MYJIBTUKY/IBTYPHOTO OBPA30BAHUS
KAHAJTBI

Poi6uHcKas Onusa AnatonbeBHa'?, Ilaskosa MpuHa IkosneBHa?, UepBenko OkcaHa
BopucosHa®, [ToHouoBHas-Pricak Taucus MuxaitioBHa*, I'yoa Jlapuca BacuibeBHa™

!IToxkmop nedazozuueckux HayK, npogeccop,

ORCID: 0000-0002-2982-8245, julialeo1619@gmail.com,
2JTokmop nedazozuueckux Hayk, npogeccop,

ORCID: 0000-0002-1469-8468, iy glazkova@ukr.net,
SKandudam ¢punonozuueckux Hayk, doyeHm,

ORCID: 0000-0001-9473-8548, chervenko@ukr.net,
“Kandudam nedazozuueckux Hayk, doyeHm,

ORCID: 0000-0002-2107-3343, ponochovna@bigmir.net,
SKandudam ¢unonozuueckux Hayk, cmapuiuti npenodasames,
ORCID: 0000-0003-2295-8458, gubalarisa@ukr.net,
“KuescKull HAYUOHANbHBLL YHUBepCUmMem KYAbmypbl U UCKYCCMS,
Kues, Ykpauna

bBepdaHckuii 2ocydapcmeeHHblii nedazozuueckuti yHusepcumein,
BeposaHck, YkpauHa

Ilenp cTaThy — MCCIEIOBATh OCHOBHBIE aCIEKTbl MYJIBTUKYIBTYPHOIO OOpa3sOBaHMS
Kanazpl, TpoaHaan3/poBaTh €e CBI3b C KY/JAbTYPHBIM Pa3HOOOpasmueM, My/IbTUKY/IbTYPaIu3MOM
1 o6pasoBaHMeM. MeTOmo/I0rMs MCCIeNOBaHMs 6a3MpyeTcs Ha TaKMX MeTOIaxX KakK M3yueHue,
aHa/mM3 ¥ 00006IIeHe, KOTOpble MO3BOIMIM PACCMOTPETh IPUPORY MYIbTUKYIbTYpaai3Ma
M  MYJIbTUKYJIBTYPHOIO o0OpasoBaHusi B KaHame, aHaIMTHYECKME METOMObI, KOTOpbIE
MCIIONb30BaINCh [IJIs aHadu3a HayyHbIX paboT II0 BOIpOCaM 06pa3soBaHus, Ky/IbTYpHI,
MCKYCCTBA M McTopum. HayuHas HOBM3HA pabOThl 3aKIH0YaeTcsi B OOOCHOBaHMM CBSI3MU
MYJIBTUKY/IBTYPHBIX ITPEITIOCHIIOK 1 YUeOHOI0 IpoLiecca B COBPeMEeHHOM KaHa[CKOM OBIIeCTBe,
aHajM3e MHOro()akTOpHOM mapagurMbl MY/JIbTUKY/JIbTYPHOIJ 06pa3soBaTeIbHOM Cpembl.
OrmpeneneHo, 4YTO MY/IbTUMKYIbTYPaaM3M CIIOCOOCTBYET PacoBOi ¥ STHUYECKOM TapMOHUMU
M MEXKY/JIbTYPHOMY IIOHMMAHMIO, L[EJIbI0 KOTOPOIO SIBJISIETCS He pasfesieHine, a CoXpaHeHe
@IMHCTBA M KOTOPBIii IIOOYKIaeT BCeX KaHaALeB MHTEeIPUPOBAThCS B CBOE OOIIECTBO M aKTUBHO
YyYaCTBOBATh B €ro COLMAIbHOM, KyJIbTYPHOM, SKOHOMUYECKOM U TOJUTUUYECKOM Pa3sBUTUML.
BoeiBombl. B mccaemoBaHMy IOKa3aHO, Kak o6pasoBaHye KaHambl paspyliaeT CTePeOTMIIbI
0 TOM, UTO JIFOAY Pa3HBIX KYJIbTYP HE MOTYT JKUTb B MUp€ ¥ IIPOLBeTaHui. MyJIbTUKY/IbTYPHOE
o6pa3oBaHie IMbITAETCS CO30aTh CO3HATEIBHOIO IpakgaHMHA, KOTOPbI BEPUT U MPU3HAET
Ky/IbTypHOe MHOTOOOpasiue, ColMaabHOe PaBEHCTBO, PACOBYI0 TAPMOHMIO M HAILIMOHATbHYIO
CIUI0YeHHOCTb. OHO TAKyKe MO3BOJISIET IPEAOIOKNATD, YTO CIIOCOOBI O0YUEHMST M MBIIUICHMUS
CTYIEHTOB HaXOISATCS IO, ITYOOKMM BJIMSIHMEM MX KYIbTYPHO! MOAEHTUYHOCTY ¥ HACTeIusl.
ITokasaHo, UTO MYJIbTUKYJIbTYPHOE 0Opa3oBaHMe OymeT 6ojiee YCIEIIHbIM, €M OHO OyIeT
OCHOBBIBATbCS HA MPUHIMIAX MYIbTUKYIBTYPaIM3Ma, MYIbTUKYIbTYPHOTO OCO3HAHMS
" pyHIAMEHTAIbHBIX HaBbIKAX, HEOOXOMVIMBIX [/l 5KU3HU B MY/JIbTUKY/ITYPHOM MUpeE.

Kniouesvie c106a: MyIbTUKYJAbTYPAIN3M; STHUYECKME M KyJAbTYPHbI€ T'PYIIIIbI;
MYJIBTUKYJIBTYPHOE oO6pasoBaHme; KaHama; My/IbTUKYIbTYPHAs OCBEIOMIEHHOCTb;
KaHa/CKas MAEHTUIHOCTD.
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